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Background 

The Country Trust is a national education charity which has been quietly transforming the 
lives of disadvantaged children for 40 years. With the help of supporters and funders, we 
bring food, farming and th e countryside alive for over 20,000 children each year; children 
from disadvantaged areas, children with Special Educational Needs and Disabilities, 
refugee children and their families, and young carers. We do this through three key 
programmes:  
 

¶ Farm Discovery day visits to real working farms .  

¶ Countryside Discovery residentials.  

¶ Food Discovery programmes exploring every aspect of growing, cooking and even 
selling food.  

  
We help to address poverty of opportunity, bringing rich experiences - vital for building 
language, literacy, self -confidence and self -esteem - to children who lead limited and 
often chaotic lives.  
  
Our operating context  

We focus on primary schools with a greater than average percentage of children from low 
income families and therefore eligible for Free School Meals (FSM) ð the national average 
is 24.9% using the Ever6 measure - as well as schools providing for children with Special 
Educational Needs. We also work with Nurture or Pupil Premium groups within schools who 
might otherwise not meet our criteria. In 2017 -18 we were able to work for the first time 
with refugee, and other vulnerable families through a partnership with Enable2.  
Our carefully plan ned range of activities are structured to underpin the knowledge, skills 
and values of classroom-based learning, but also inspire, empower and broaden the 
horizons of children with very limited opportunities. We are also now being asked to work 
with vulner able parents and families, providing us with opportunities to move whole 
families onto a new trajectory.  http://www.countrytrust.org.uk/latest -news/article /bbc -
look-east-feature   
 
We are currently active in England and N Wales including London, Hampshire, the Home 
Counties, East Anglia, Lincolnshire, East Midlands, West Midlands, North Wales, 
Manchester, Liverpool, Yorkshire and Northumberland. In 2017 we enabled 19,820 children 
to visit real working farms.  
 

Countryside Discovery Residentials  

We have 25 yearsõ experience of enabling children from disadvantaged areas of London, 
Yorkshire and Lancashire, many of whom would never leave the area where they live and 
go to school, to dis cover the wonders of the countryside.  A typical trip will involve a two 
to four -night stay at a hostel or bunk barn in one of three areas we work from, and 
children will explore forests, farms, rivers and the seaside. Schools integrate the 
residential int o the childrenõs learning and personal development, and they eat well, 
learning and playing outside together. Natural habitats, managed landscapes and heritage 
attractions provide an exciting context for geography, science and history.  
 

  

http://www.countrytrust.org.uk/latest-news/article/bbc-look-east-feature
http://www.countrytrust.org.uk/latest-news/article/bbc-look-east-feature
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Outcomes  

The dif ference the CT is trying to make:  
 

Our outcomes:  

¶ Children, their parent helpers and teachers are more knowledgeable and more 
aware of food, farming and the countryside . 

¶ More farmers are able to share their love and passion for what they do . 

¶ Children are more engaged with formal education as a result of increased ôreal 
worldõ and interactive learning experiences.  

¶ Children are better able to make informed decisions about the food that they eat.  

¶ Children feel more responsible for their own and the wider en vironment . 

¶ Children have more opportunities to develop and display non -cognitive skills, to 
experience patience, wonder and success.  

¶ Children feel more at home in the countryside and greenspace.  

¶ More teachers see the potential of countryside as a learning resource and feel more 
confident to use it to enhance their teaching . 

 

Executive Summary  

The Country Trust Countryside Discovery programme provides short residential visits, of up 

to a week in a countryside environment, offering a range of countryside -based activities. A 

typical Countryside Discovery residential might include a visit to a beach, exploring a 

forest, an introduction to a farm, learning about habitats through hands -on activity, or a 

visit to a natural landscape or heritage site, such as a cav e or castle. It is also important 

for the children to have the time and space to just be outside and play. The activities are 

delivered either by Country Trust Coordinators or third -party providers. We work with 

schools that meet our criteria of a higher t han average percentage of pupils entitled to 

Free School Meals, using the EVER6 measure, or children with SEN/D. This ensures that the  

children accessing our residentials are those that are least able to access the countryside 

and may have had little exper ience outside their urban environment.  

Our 2017-18 report aims to:  

¶ Evaluate the quality of the Countryside Discovery residential programme . 

¶ Determine the impact the programme has on children and teaching staff . 

¶ Make recommendations for the future .  
 

The Country Trust residentials evaluated to ok place during the academic year September 

2017 to July 2018. During which, a total of 25 schools and 1 non -school group took part, 

with 7 schools sending more than one group at different times. 1 school sent a differe nt 

year group to both Norfolk and Suffolk venues this year. All schools were main stream 

primary schools, working with  Key Stage 2 pupils (age 7-11). 

Four schools, and one non-school group came on a Country Trust Residential for the first 

time, 5 schools brought additional groups as a result of expanding from two to three form 

entry, and 3 schools that had previously been part of the programme, did not bring  a 

group this year.  
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Venue No. of schools  No. of groups  
Total number 

of children  
Total number of 

school staff  

Norfolk  6 6 190 28 

Suffolk  8 15 386 64 

Yorkshire  11 + 1 13 300 46 

TOTAL 26 34 
876 (896 
16/17)  

138 
 

A total of 876 children took part in a Country Trust Residential. Visits were accompanied 

by 138 staff, which is on a par with last year.    

 

Key findings  

¶ 100% of teachers rated Country Trust residentials as either ôExcellentõ (74%) or 
ôVery goodõ (26%) for providing value for money, with an inc rease of 18% for 
ôExcellentõ this year. 

¶ 90% of teachers rated our on-site organisation, and the quality of our activities as 
either ôExcellentõ (60%) or ôVery goodõ (30%). 

¶ Nearly 40% of children on residentials from London to Norfolk and Suffolk had never 
visited the countryside before, 25% in Yorkshire.  

¶ 60% of teachers recognised that residentials were helping to close the gap for Pupil 
Premium funded children.  

¶ 95.2% of teachers said that their residential ôfully metõ their need to both raise 
self-esteem and develop independence in their pupils. An increase of 5% from last 
year.  

¶ 100% of teachers agreed that the residential had provided their pupils with a sense 
of achievement, with 80.9% agreeing that it had also improved motivation.  

¶ 100% of teachers reported that their objective of the children having fun was ôfully 
metõ. 

¶ 90.4% of teachers agreed that they were able to transfer experiences back to the 
classroom, with the remainder agreeing they were able to apply it to some extent.  

¶ 85.6% of teachers completing our survey after the residential, reported that their 
needs had been ôfully metõ for encouraging children to develop an interest in the 
countryside.  

¶ 100% of teachers agreed that their pupils were also able to discover new places, 
95.2% of teachers reported that their needs had been ôfully met õ in widening 
childrenõs experience. 

¶ 81% of teachers agreed that pupils were able to try and taste new things, as part of 
their residential.  

¶ 90.4% of teachers agreed that their pupils had an opportunity to meet p ositive role 
models, whilst on the residential, with the remainder agreeing that this had 
happened to some extent.  

 

Methodology  

Evaluation methods used have enabled us to compare results with two previous years, 

gathering a combination of quantitative and  qualitative information.  Online survey links 

were sent to the lead teacher/group leader* of each group post visit, which offered seven 

qualitative areas, including an area for suggestions for improvement , and three 

quantitative areas ð a worded six point rating scale between ôpoorõ and ôexcellentõ, a five 

point worded rating scale focused on objectives and motivation for the residential, and a 
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three point worded rating scale between ôa lotõ and ônot at allõ focused on pupil 

outcomes. 

All pupils were asked to complete an individual pre -visit survey with two qualitative areas, 

asking children ôwhat they thought it would be likeõ and ôhow they were feelingõ about the 

visit and three areas to collect baseline quantitative data on their experience to date and 

expectations. The post visit pupil survey included three areas for qualitative responses and 

four areas for quantitative data collection on enjoyment, emotional responses and two 

questions relating to ôfirstsõ. 

*Paper surveys were used by the non-school group.  
 
In addition to the online surveys, each Country Trust Residential Coordinator collected 
immediate feedback from teachers/group leaders and children, in the form of ôPost-Itsõ 
during the visit and letters sent following the visit. This qualitative d ata has been analysed 
using a light touch thematic approach and the NatCen framework. Coordinators also 
compiled summary reports following each residential visit, which included feedback and 
comments made.   
 
The online survey completion rates from childre n was as follows; 

 

No. of 
completed pre -

visit online 
surveys by 
children  

Percentage 
pre -visit 
survey 

completion by 
children  

No. of 
completed 
post visit 

online surveys 
by children  

Percentage 
post visit 

survey 
completion by 

children  

Norfolk  81 42% 74 39% 

Suffolk  217 56% 172 46% 

Yorkshire 
Dales 

91 30% 79 26% 

TOTAL 389 - 325 - 

 

The online survey completion rates from teachers was as follows;  

 
No. of completed post visit 
online surveys by teachers  

Percentage post -visit 
survey completion by 

teachers  

Norfolk  5 83% 

Suffolk  10 60% 

Yorkshire Dales  6 46% 

TOTAL 21 - 

 

There was a pronounced increase, by 190 overall , in the number of children completing 

the online survey in comparison to 2016 -17, mainly attributable to Suffolk, with an 

additional 5 teachers completing the teacher online survey. The significant increase in 

Suffolk was partially offset by a small drop in teacher and pupil responses in both Norfolk 

and Yorkshire. Comments from teachers, children and parents are in orange.  
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The children  

The number of children who had never visited the countryside before was higher than last 

year for those visiting Norfolk and Suffolk, at nearly 40%. The picture varied widely across 

schools though, with one school (visiting Suffolk) with over 75% of Year 6s reporting that 

they had never visited the countryside before. In Yorkshire , our Coordinators aim to do a 

day farm visit prior to the residential , and this helps to explain the higher number of 

children who have already visited the countryside . Childrenõs comments before the visit, 

where they imagined what the countryside would be like, mainly expressed a positive 

view, using words such as: fresh, green, fun, quiet, whilst some thought it might be windy, 

muddy and rainy.  Suffolk was imagined  by t hose who had not visited the countryside 

before as: 

 òA beautiful place that i never see.ó 

òI think Suffolk will be a countryside next to a river.ó 

òSunny and very joyful to be in.ó  Redlands Primary School,  London (Suffolk residential)  

Approximately a quarter of the children on Country Trust residentials in 2017 -18 had never 

stayed away from home. This reflects the age group of the pupils we work with  -7-11 - 

though we obviously have no detail on the context of previous overnight stays. There was 

a marked decrease from 41% to 23% reported by children visiting Yorkshire, which may be 

attributed to some of the same groups returning.  

 
First time away from home 

without family  
First time visiting the 

countryside  

Norfolk  24.3% 39.5% 

Suffolk  27.1% 38.2% 

Yorkshire Dales  23.2.% 25.0% 
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For those with very limited life experiences, there can understandably be a mix of 

emotions when leaving family behind and facing a complete unknown.  

òI think it will be really fun but Iõm a bit scared going without my family.ó Lansbury 

Lawrence school , London (Suffolk Residential)  

òvery quiet, calm, jolly and a good place to go and make some memories.ó Christchurch 

Primary, Bradford (Yorkshire residential)  

òSlightly disorientating, as I have never spent a night away from my parents before, but 

the activities sound awesome!ó Copenhagen Primary School  (Norfolk residential)  

 

Pupil Enjoyment  

Following their visit, children rated their enjoyment of each aspect of their residential. It 

is important to note that enjoying an activity is key to engagement, to boosting self -

confidence, and to a sense of well -being. Resilient children often have a ba nk of happy 

memories, and experiences of success to draw on when faced with change, challenges, or 

failure. The Country Trust aims to address poverty of opportunity experienced by many 

children from low income families, and to help them build a rich bank o f experiences vital 

to language, literacy, social relationships, self -esteem and aspirations.   

 

 

 

0 20 40 60 80 100

{ǇŜƴŘƛƴƎ ǘƛƳŜ ǿƛǘƘ ƳȅΧ

playing in the forest

Staying at Hautbois House

a boat ride

the beach

watching wildlife

digging in the garden

the campfire

the coach journey

Norfolk Residential activities rated by children

didn't enjoy It was ok enjoyed it off the scale - amazing didn't do this
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NB: Schools visiting Norfolk and Suffolk tailor -make their visit from a menu of options.  

 

Spending time with friends scored highly across the board, as did staying at the Youth 

Hostel in Suffolk, and Hautbois House in Norfolk. Pony -t rekking in Yorkshire, at 89.3% ôoff 

the scale-amazingõ, clearly stands out above all other activity.  

òFor the first time I went to a hostel with my friends slept with my friend and talking and 

playing all day .ó Lansbury Lawrence school, London  (Suffolk residential)   

0 10 20 30 40 50 60 70 80 90 100

Spending time with your friends

playing in the forest

Staying at Blaxhall youth hostel

exploring a farm

seeing the sea

meeting suffolk punch horses

visiting a castle

Visiting RSBP Minsmere

the coach journey

Suffolk Residential activities rated by children

didn't enjoy It was ok enjoyed it off the scale - amazing didn't do this

0 10 20 30 40 50 60 70 80 90 100

Playing out with my friends

White Scar Caves

Bolton abbey

Evening riverside walk

Daytime  long river walk

Trout farm

Pony trekking

Grassington villeage visit

The quiz

The train journey

Malham cove & Janet's Foss

The farm visit

Yorkshire Residential activities rated by children 

didn't enjoy It was ok enjoyed it off the scale - amazing didn't do this

Percentage
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Activities that brought children into contact with 

the natural world, scored positively across all 

areas. The caves in Yorkshire were rated as ôoff 

the scale-amazingõ by 63.3% of the pupils, seeing 

the sea and playing in the forest in Suffolk 

received ôoff the scaleõ ratings from 62.9% and 

61.3% of the children responding respectively. 

Analysis of the collected ôPost Itsõ, using a light 

touch thematic approach and the NatCen 

framework, revealed that the dominant theme 

was ôbeing outdoors, the natural world and the 

countrysideõ. The words ôfunõ and ôenjoyedõ also 

featured in over a quarter of the childrenõs 

comments on this theme. Being with friends also 

scored highly, and it may be that being able to 

share these new, exciting opportunities with 

friends, enha nces the intensity of the experience 

for children.  

Comments recorded by the children in their 

immediate and post visit feedback reflect how 

being outside has caught the childrenõs 

imagination and given them experiential vocabulary:  

I will rememberé. òseeing the mole holes and wild rabbits and the trees swaying .ó Ark 

Globe Academy (Norfolk residential)  

òI enjoyed the beautiful night walk and the best beach.me and my friends were talking 

and playing.ó Redlands Primary School  (Suffolk residential)  

 

Animals 

Animals as a theme, featured heavily in childrenõs 

feedback, with comments about horses and ponies 

noted in a third of all responses. An equine activity 

continues to be one of the most popular elements 

chosen by schools, in the form of either pony 

trekking /riding, a visit to the World Horse Welfare 

Centre or the Suffolk Punch Centre. Some children 

report overcoming their fears, or the excitement of 

the new experience of being close to animals. The 

associated health and safety implications, 

particularly when  using third party providers and 

with inexperienced children and adults, remain an 

important focus for us.  

òThe animals on the final day was a highlight for 

many, they enjoyed spending time with the animals; 

something that many haven't experienced.ó Old 

Ford Primary Academy, London (Suffolk 

residential)                                  
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Gardening 

In some activity areas, the scores had dropped from the previous year. In Norfolk, digging 

in the garden, an activity introduced by the Country Trust, but run by  centre staff at 

Hautbois, was not well received, with 29.7% recorded as ôdidnõt enjoyõ and 27.4% rating it 

as ôokõ. This is perhaps an area to revisit with Hautbois centre staff, in terms of delivery 

and training. Although the opportunity to garden was re corded by one child as something 

they would remember most from being on their residential:  

òI liked it because I donõt have a garden 

at home and being able to feel what itõs 

like to be gardening. I really liked being 

able to work with someone I hadnõt had a 

chance to work with before and I learned 

how to plant carrots. ó Harbinger Primary 

School, London (Norfolk residential)  

 

Teacher evaluation  

We ask teachers to rate all aspects of their residential visit to help us continue to develop 

the quality and impact of our programmes. The detail of the feedback also helps us to 

pinpoint and refine decisions in our use of third party providers.  

 
Very 
poor 

Poor Satisfactory  Good 
Very 
good 

Excellent  

Country Trust administration 
prior to visit  

  11.7% 11.7% 23.5% 53% 

On-site organisation of visit    5%* 5% 30% 
60% 

 

Childrenõs overall enjoyment 
of visit  

    20% 80% 

Links to classroom learning    12% 47% 
41% 

 

Accommodation suitability     10% 
30% 

 
60% 

Catering     28% 
72% 

 

Value for money     26% 
74% 

 

Activities and off site visits 
during residential:  
Norfolk 
Suffolk 
Yorkshire 

   

 
 

10% 
7% 
2% 

 
 

35% 
26% 
23% 

 
 

55% 
67% 
75% 

 

Administration  

For administration, the ratings for  ôExcellentõ have improved by 9% on last year. We have 

clearly made progress in clarifying roles and processes, and improving communication, but 

there is still progress to make, with a comment from the school giving a ôsatisfactoryõ 

rating reflecting the userõs perspective: òNot serious just a little tiresome!ó  
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Onsite organisation   

The quality of our residential Coordinators is absolutely critical to the quality and impact 

of our programmes. 90% of teachers rated the ôon site organisation of the visitõ as 

ôExcellentõ to ôVery goodõ (*the satisfactory rating actually related to the accommodation 

provider), with comments such as the following, included in teacher and pupil feedback:  

 òThis trip, as always, has been super. Both Lee and Mark are exceptional in their 

delivery of learning, engaging children from the offset. This is the third time I've done 

this trip and it gets better each time.ó Our Lady of Victories Primary School, Keithley 

(Yorkshire residential)  

òI think the whole experience is so well organised and led. Everyone goes above and 

beyond what is expected and it all runs so smoothly!ó Solebay Primary Academy, London  

(Suffolk residential)  

In a further teacher survey on opportunities met, 90% of teachers agreed tha t the 

opportunity of meeting positive role models was also met. The role models included host 

farmers and activity providers, but particularly our Coordinators:  

òI loved Suffolk. I appreciate Steve helping us by saying a big thank you. And i really 

enjoy Suffolké.Steve was really kind to all of us.ó Pupil,  Hague Primary, London  (Suffolk 

residential)  

òSteve was amazing once again. The children love him and his kind, caring nature. They 

are already asking if they can video chat with him. They would like to invite him to spend 

a few days with us in school so he can learn about what our daily life and routines are 

like.ó Hague Primary, London  (Suffolk residential)  

òLee and the team are fantastic role models for the children that they accompany- by not 

knowing the children previously, they provide a fresh start for those who have behaviour 

issues, etc., in class, as well as an opportunity to build a new (albeit short) relationship 

with a knowledgeable adult.ó Shipley Primary, Yorkshire  

Although there is an estab lished core team in Yorkshi re, it was recognised that the 

Residential Coordinators in the East Anglian region were relatively isolated. We are 

encouraging opportunities for support and sharing best practice. With some staff changes 

ahead we are aware of th e need to take extra care to ensure a smooth transition and to 

establish new relationships with schools, so critical to the success of the residential.  

 

Value for money  

With increasing budget pressures within schools, it is positive to note that, when asked 

about our residential programmes providing value for money, this year we recorded our 

highest ever ôExcellentõ rating. Reflecting the worth, even in financially constrained 

times, that our schools place on our residentials. The National Audit Office calculated 

there will be a £3bn real -terms reduction across all schools by 20191. Minimum ratios of 

staff required to attend residentials were mentioned several times by schools this year, 

and a 2018 Sutton Trust poll2 reported that 49% of primary schools have cut back on 

                                                           
1 NAO December 2016 Financial Sustainability of schools  
2 Quoted by the BBC April 2017  
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Teaching Assistant staff, which is likely to make it more difficult to staff activities away 

from school.  

 

Parental contributions  

A National Education Union poll 3 reported that half of the 900 teachers surveyed said their 

school has asked parents to pay for specific routine items required for the school day. This 

funding pressure, may, in time, have a knock -on effect on numbers of children attending 

residentials. The Country Trust, through raising funds, is able to subsidise 25% of the 

overall cost of the residential. Some schools meet the remaining costs in full or in part, 

whilst others ask for some parental contribution. The reason given by a teacher in 

Yorkshire for the unexpected low numbers attending one of the visits this year was, 

parentsõ òlack of funds following the expense of Eidó, a recognition that schools and 

families are increasingly having to make choices.  

 

Activities and off -site visits  

Our programme content was once again rated 

ôGoodõ or ôExcellentõ by all teachers, with the 

highest percentages at ôExcellentõ across the 

three areas. However,  the percentages at 

ôExcellentõ are lower than last year, warranting 

further investigation, it may reflect the fact that 

new activities were introduced this year.  

 

 

 

 

Achieving Country Trust outcomes  

¶ Children, their parent helpers and teachers are more knowledgeable and more 
aware of food, farming and the countryside . 

¶ Children are more engaged with formal education as a result of increased ôreal 
worldõ and interactive learning experiences.  

¶ More teachers see the potential of countryside as a learning resource and feel more 
confident to use it to enhance their teaching . 

 

We are pleased that ôVery goodõ ratings for links to classroom learning have increased 

significantly from last  year. Enjoyment is key to learning and 80% of teachers now rate this 

as ôExcellentõ and 20% as ôVery goodõ, an increase on last year. The impact of the 

residential is most significant when schools embed residential learning in existing 

programmes of study, so children can specifically draw on what they have learnt, through 

experience, on their residential.  

òWe plan our entire unit around what we do, so links perfectly .ó Hague Primary School , 

London (Suffolk residential)  

                                                           
3 Reported in The Independent March 2018 
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òThe visit to the farm made the science topics taught real. The games were very 

interactiveéó Lansbury Lawrence S chool , London (Suffolk residential)  

 

òOne autistic child has been thinking about the school journey for four years and it lived 

up to his high expectations. He was a constant commentary on what was happening out 

the coach window and said 'everything in Suffolk was as amazing and beautiful as I 

expected'. He is now making links from the classroom back to Suffolk experiences .ó 

Hague Primary School ,  London (Suffolk residential)  

Some schools recognised that there was more value they could gain from the residential:  

òWe need to develop our curriculum in order to maximise the benefit from the 

residentialó òWe currently do not cover food and farming within the curriculum although 

would like to do so.ó Redlands Primary School , London (Suffolk residential)  

 

Levelling theory  

The hierarchies and familiarity of the classroom 

break down on a residential and the teacher is not 

automatically the expert. The impact of this 

levelling theory has been reported as being 4õ that a 

sense of a shared community can be forged, 

leading to improved learner engagement  beyond 

the residential.  On return to the school 

environment this year, Hague Primary School  

reported:  

òChildren are more focused on their learning and 

responding quicker to instructions back in school 

than the week before.ó òDiary entries written 

across week - highest quality writing they have 

produced yet this year.ó 

òIt would have been difficult to generate the sense of wonder about the natural world 

that the residential offers in the classroom. Although this is not strictly a curriculum 

outcome, it is an important source of motivation for the children to move forward with 

their science learning in particular .ó  Woolmore Primary School  (Norfolk residential)  

The Learning Away report also concluded that residentials have a positive impact on 

achievement in relation to behaviour, long term progress and attainment particularly at 

primary stage. Our teachers mentio ned the wider impact on learning, extending 

vocabulary and learning skills, that exposure to experiences on Country Trust residentials 

is able to bring:  

òBroadening children's vocabulary through activities, that would not have happened in 

school.ó Ark Globe Academy, London (Norfolk residential)  

 

                                                           
4 Learning Away report 2015 ς Making the case for high quality residential learning 



Page 14 
 

òGoing on a trip always provides excellent writing opportunities for the children to 

engage with- diary entries, recounts, non -chron reports etc, however the Country Trust 

Halton Gill trip also provides them with the opportunities to bring their own knowledge 

and experiences to the forefront, alongside whatever research they a lso choose to 

undertake at home .ó Shipley CofE Primary  School (Yorkshire residential)  

 

Non-cognitive skills  

Our outcome: 

¶ Children have more opportunities to develop and display non -cognitive skills, to 
experience patience, wonder and success.  

 

Following the residential, we asked teachers specific questions relating to the 

opportunities the residential may have given pupils, using a three -point agreement score. 

We also asked teachers to identify their objectives for the residential and whether their 

needs had been met. It is evident from the charts below that non -cognitive skills are high 

priorities for teachers, and that Country Trus t residentials are very effective in achieving 

these priorities.  

 

 

 

 

0.00%

10.00%

20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

80.00%

90.00%

100.00%

Has this residential given your pupils an opportunity to.. 

A lot A little not at all
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Well -being 

With the spotlight currently on young peopleõs well-being within education, and in society 

more widely (90% of school leaders have reported an increase in the numbers of stud ents 

experiencing anxiety or stress over the last few years 5), it is encouraging to see this is an 

objective that is being fully met for 86.5% of our teachers. It is also in reflected in 

comments from teachers and pupils:  

Pupils òédevelop learning skills such as resilience, persistence and to learn how to be 

responsible for self and others. To take risks - to push outside of their comfort zone.ó 

Redlands Primary School, London (Suffolk residential)  

òFor many children the residential is their first time away from home, and their first 

opportunity to develop independence and the concomitant maturity .ó Woolmore Primary 

School (Norfolk residential)   

òTheir confidence increase is astonishing and an honour to see.ó Hague Primary School, 

London  (Suffolk residential)  

òHer self -confidence is very low, however the achievements which she made, such as 

abseiling down the wall and completing the geo -tracking at Barton Turf has improved her 

resilience and her willingness to have a go at new thing s.ó Teacher: Harbinger primary 

school (Norfolk residential)  

                                                           
5 bŀǘƛƻƴŀƭ /ƘƛƭŘǊŜƴΩǎ .ǳǊŜŀǳ ǇǳōƭƛŎŀǘƛƻƴΤ Wise up to well being in schools 

0 10 20 30 40 50 60 70 80 90 100

To build improved relationships between children

ǘƻ ōǳƛƭŘ ƛƳǇǊƻǾŜŘ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ōŜǘǿŜŜƴ ŎƘƛƭŘǊŜƴΧ

To widen children's experiences

To develop children's independence

To raise self esteem

To extend children's vocabulary

To close the gap for Pupil Premium funded children

To encourage an interest in the countryside

To develop a respect for the countryside

To improve children's well-being

To learn where food comes from

To have fun

To impress Ofsted

To cover curriculum linked topics

Why does your school take children on a residential ?

Yes, needs fully met

Yes, needs partially met

Yes, but visit did not meet need's

No, but useful

No, this is not a reason we take children on a residential
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òThey realise new talents or skills, as well as being given opportunities that they maybe 

would not have been given at home. ó Teacher: Shipley CofE Primary School  (Yorkshire 

residential)  

 

 

 
 

Overcoming challenges and raising self esteem  

Raising esteem often comes from achieving success, particularly when overcoming 

challenges and conquering fears. The theme of ôbraveryõ in our thematic approach to 

analysing childrenõs written feedback, shows that words and phrases associated with 

overcoming fear featured highly.:  

òMy favourite memory is the pony trekking because I came over my fear.ó Shipley CofE 

Primary School  (Yorkshire residential  

òIõm braver than I thought and I should get out to the countryside and do more things 

related to nature .ó Hague Primary , (London Suffolk residential)  

òBeing at the residential has made me eat food that I like or I have never eaten before.ó 

Ark Globe Academy , London (Norfolk residential)  

òThe night walk wasnõt as scary as I predicted.ó Hague Primary School,  London (Suffolk 

residential)  
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Understanding how to succeed, and achieving success has a powerful impact on children  

òI discovered I am good at 

making dens, I found good 

natural materials to use 

strong structu res.ó Pupil: 

Hague Primary School 

(Suffolk residential)  

òAbseiling and being the 

first girl down to the floor. 

being away from home .ó 

Woolmore school,  London 

(Norfolk residentials)  

 

Resilience - enduring impact  

Teachers also identified the importance of 

tackling challenges in building resilience in their 

young people, reporting that this can have a 

long-lasting effect.  

òPerhaps the most spoken about aspect of 

school journey upon our return, has been the 

overcoming of challenges. Although not all the 

child ren found the same activities challenging, 

the majority are able to remember a specific 

aspect of the trip or activity that they found 

challenging or intimidating. The fact that they 

overcame these challenges has provided an 

important life lesson on which they will be able 

to draw for years into the future. ó  Woolmore 

School. (Norfolk residential)  

òAnother autistic child challenged himself and limits by doing things he was scared of 

doing (We are reading Coraline and it states you are brave when youõre scared of 

something, but you do it anyway!'). He spent a week away from home, touched crabs, not 

only touched a horse, but allowed it to nuzzle him.ó Hague School, London  (Suffolk 

residential)  

 

Improved relations  

Two of the key findings from the 2015 ôLearning Awayõ evaluation, were that residentials 

fostered deeper relations, as well as boosting cohesion and a sense of belonging. This 

year, we saw an increase to 85.7% in fully meeting the need ôto build improved relations 

between children and adultsõ. This is particularly relevant on autumn visits at the outset 

of the academic year, as a London teacher comments: 

òStaff and children bonded and understand each other more and expectations/needs.ó  
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òTwo children began the week quite disrespectful of others - ended the week polite and 

understanding the impact of their behaviour  on known and unknown adults.ó Hague 

Primary School , London (Suffolk residential)  

Peer relations, were also reported as being ôfully metõ in 80% of cases by teachers and 

feature in teacher and pupil comments:  

I enjoyed..òEncouraging people going on abseiling and canoeing.ó Harbinger school, 

London.  (Norfolk residential)  

òOne child who joined new last year has struggled to fit in and make friends, it gave the 

others a chance to see him in a more informal environment - we had a circle time one 

evening at the hostel about how they could involve him moving forward. Since being back 

at school he has been included in games and is playing more with the group of Y6 boys 

than ever before.ó Teacher Hague Primary  

Throughout the year, on Country Trust residentials, teachers have an opportunity to 

appreciate their pupils in a very different light and  it is often individuals who may not 

stand out in the classroom environment, that surprise teachers the most:  

òA specific child with learning difficulties excelled on this trip.  He enjoyed every minute 

and this wouldn't have been witnessed if learning to ok place in the classroom. Seeing him 

in this context was what made this trip for me 

and other staff members. Also seeing pupil 

smile and laugh when they haven't done so, 

whilst at school.ó Our Lady of Victories 

Primary (Yorkshire residential)  

This works both ways, in that pupils often see a 

new side to their teachers too.  

òTeachers are not boring now.ó Ingrow Primary 

School, Keithley  (Yorkshire residential)  

What I remember most is:  òSeeing the funny 

side of teachers.ó Ark Globe Academy  (Norfolk 

residential).  

 

Developing independence  

This objective was ôfully metõ for 95.2% of teacher respondents, helping to prepare 

children for change, particularly as they approach transition points in Years 5 and 6.  

òMain reasons - encouraging independence in preparation for high school, experiences 

outside city setting.ó  

òIndependence with sleeping/showering arrangements.ó  

òTeamwork and working as a cohesive group - setting up for dinner, team games in the 

park, de n building. I've seen more independence in the children - they seem maturer since 

the residential.ó Solebay Primary Academy, London  (Suffolk residential)  
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% of children 
who felt sad 
away from 

home 

% of children 
who felt ok 
away from 

home 

%  of children 
who felt proud 
of themselves 

away from 
home 

% of children 
who felt happy 
and or excited 

away from 
home 

Norfolk  11.4% 28.5% 16.1% 27.6% 

Suffolk  12.5% 25.0% 12.9% 29.9% 

Yorkshire 
Dales 

6.3% 15.9% 13.8% 40.4% 

 
Note: May not add up to 100% as some children gave multiple answers 
i.e. ôhappyõ and ôproudõ 

 

For approximately a quarter of the children 

this year, it wa s the first time away from 

home, and for over a third, the first time in 

the countryside, adjusting to this is 

reflected in the childrenõs self-scores and 

comments: 

òI was brilliant but at night i was very 

scared i slept at 1O clock, second night in 

Blaxhall i slept very relaxed.ó (Suffolk 

residential)  

òIt was all about independence, team work 

and having fun.ó Pupils Redlands Primary 

School , London  (Suffolk residential)  

 

Understanding the world around you  

Our outcomes 

¶ Children feel more at home in the countryside and greenspace  

¶ Children feel more responsible for their own and the wider environment  
 

ôWidening childrenõs experienceõ was rated as being ôfully met õ for 95.2% of teachers, 

along with a small increase to 85.6%, in ôencouraging an interest in the countrysideõ, cited 

by teachers as a reason for taking children on residentials. ôNew knowledge and 

understanding of the worldõ, was the second most popular theme, using the NatCen 

framework to analyse pupil feedback.  

òIt would have been impossible to achieve 

the understanding of the local 

countryside, farm life and wide -ranging 

natural and physical geography of the 

area within the classroom. By taking the 

children to Halton Gill, they appreciate 

the scale of their surroundings, as well as 

how to respect and care for it - there's 

only so much you can tell them without 
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showing them what you're actually talking about and putting it in practice. ó Shipley CofE 

Primary  (Yorkshire residential)  

òI learnt a lot of plants like Venus flytrap, butterbur, sweet cicely and sticky weed.ó      

St. Andrews Primary School (Yorkshire residential)  

òI heard the cuckoo for the first time .ó Woolmore School , London (Norfolk residential)  

òNightwalk - experience of darkness. 

Star Gazing - rarely stars in London 

and children at home. Widen 

experiences of 'real' countryside - 

walking on country lanes etc.ó  Hague 

Primary School,  London  (Suffolk 

residential)  

òAll our pupils, from a deprived area 

of East London, have never had 

experience with nature at this high 

level. The Country Trust have set up a 

fantastic opportunity for all our 

pupils, who have thoroughly enjoyed 

every aspect of their visit.ó Culloden 

Primary  School, London (Suffolk 

residential)  

Farms 

Although the residential programme is recognised as a rounded countryside experience, 

some schools have requested further contact with real working farms, something close to 

our heart, to help set a context for their pupils in helping to understandin g the rural 

environment. As one teacher noted:  

òI still think that there is room for more farm experience! But the two new things this 

year were spot on!ó  

ò..The 'History' of farming is fairly meaningless if you have no understanding of farming 

nowadays!  

These are children who don't know what a ditch or a hedge is. They will not know what 

goes into producing a loaf of bread and they will not know the how milk, cheese, eggs and 

meat comes to be on their plate - the reality - and they should!ó Redlands Primary 

School, London  (Suffolk residential)  

Farm visits are now offered on the programme choices in all areas, however in a busy, all 

too short visit, schools may opt for what they know and have always done. We will do 

more to promote the amazing opportun ities that a visit to a real working farm can offer.   

 

New Developments  

New Groups 

In 2017, we started to extend our provision to include non -school groups supporting 

vulnerable and disadvantaged children. On the residential programme, we worked with 

the Skipton based childrenõs charity; SELFA, offering a residential in the Yorkshire Dales, 
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over the Easter holidays. SELFA staff member, Sam Pickard,  identified some of the young 

people they support:  

òWe take young carers away on trips as it gives them a break from the responsibilities of 

home life.ó  

On return from the residential visit, Sam noted a change in the young people:  

òChildren (have) become a lot more confident and independent. They also have increased 

self esteem therefore don't get as anxious or  worry about trying new things in the 

future. ó  

One mother said that before the residential her daughter couldn't shower alone, but now 

did, as she had been able to do this whilst on the residential. Another parent couldn't 

believe their daughter had got o n a pony as she reported: òShe has always been scared of 

them.ó 

Cooking 

Our outcome 

¶ Children are better able to make informed decisions about the food they eat.  
 

Eating together and the food they eat on residentials, has often been raised in childrenõs 

feedback and comments. This year we trialled an evening cooking session in Norfolk to 

find out whether giving children an opportunity to actively participate in preparing and 

sharing food, would be well received. They made a simple recipe from seasonal produ ce 

grown in the garden (during gardening sessions). Results were encouraging - 72% of 

children reported that they would like this element to be offered again on a residential 

with the remainder voting ômaybeõ, 100% of teachers agreed that they would like it 

incorporated into a future programme.  

òCooking it was really good and I liked making the dip it tasted nice with pitta bread.ó  

òChildren enjoyed it and tried food they had never tried before.ó òGood for children to 

see what happens to the vegetables th ey grow.ó Harbinger Primary School , London  

(Norfolk residential)  

 

Areas for development  

¶ Participation, particularly by pupils, has increased in our online survey this year. 
However, we need to strive for greater consistency on return, across all areas.  

 

¶ Some schools have questioned our minimum ratio requirements. We should aim to 
make our reasoning, which is based on best practice amongst childrenõs charities, 
and the reality of the environments we are taking often inexperienced adults and 
children to,  much more visible to schools, particularly as they face increasing 
budget pressures. 

 

¶ We are challenging ourselves not to make any assumptions about health and safety 
provision, particularly with regard to emergency procedures. We want to make 
Quality Assurance by providers more accessible for schools.  

 

¶ We plan to train and equip our coordinators so that we can make the cooking 
activity, trialled this year, more widely available for schools.  
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¶ Further progress should be made in streamlining administration.  
 

¶ We have more capacity in Norfolk and could make this available to schools in the 
region, rather than just London schools.  

 

¶ We must continue to seek out best value activity for our schools to help schools to 
manage their budgetary pressures. 

 

¶ We could do more to promote the connection with real working farms on the 
residential programme.  

 

Conclusion 

The Country Trust continues to offer good value, high quality, well -organised and 

enjoyable residentials to the countryside, to those children who are least able to access 

it. In 2009, a Natural England research study6 concluded that less than 10% of child ren 

spend time playing in natural environments, compared with 40% of adults when they were 

young. In the same study it revealed that in ò81% of cases children would like more 

freedom to play outside..ó and òtraditional activities such as rock pooling and building 

dens are as popular as they were in the pastó. We are able to provide such experiences 

and, from the quantitative and qualitative feedback that we have, it appears that children 

relish the opportunity and the freedom to be involved with natural lan dscapes and 

animals.  Schools value our offer and teachers recognise the real, and lasting impact it has 

on learning (including engagement in the classroom), well -being and relationships. Our 

residentials widen experience and are a positive introduction to  the countryside for 

children who may experience poverty of opportunity. All teachers agree that our 

residentials provide pupils with opportunities to experience a sense of achievement and 

help to raise self -esteem and develop independence.  

 

 

òI will remember 
everything because I 

always stay at home and 
this time i was outside 

more and explored. It will 
surely be a memory for 

me.ó  

Pupil, Hague Primary, London  
(Suffolk residential)  
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